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Introduction

This workshop series and its resources have been designed to support
educators working in Australian higher education institutions. This workshop
series comprises two 90-minute workshops that are grounded in the evidence
and principles of the Inclusive Teaching Guide. We have designed these
workshops to be easily facilitated and customised by educators wishing to
support staff within their own teaching and learning context. This guide will
help you prepare for and deliver both workshops to best suit the needs of your
educators and students.

The workshops have been designed so that the facilitation process itself
models inclusive practice. You will notice that the session structure, activity
types, and sharing protocols all reflect the same principles participants are
learning about. This is deliberate: educators are more likely to adopt strategies
they have experienced as learners themselves.

Each workshop runs for 90 minutes, with optional pre-work and post-work
activities. The two workshops are designed to be delivered in sequence,
though the gap between them can range from a few hours to several weeks.
Guidance on managing different timelines is included in this guide.

How to use this guide

This guide is a high-level preparation document. It covers the philosophy behind
the workshops, practical setup, program structure, and timing overviews.
Detailed slide-by-slide delivery guidance, including pedagogical intent and
suggested facilitator language, is contained in the slide notes for each
workshop deck. You do not need to cross-reference between this guide and the
slide notes during delivery, the notes are designed to be self-contained.

Preparation time: \We recommend setting aside approximately 2—3 hours to
familiarise yourself with the full resource suite before your first delivery. This
includes reading the Inclusive Teaching Guide, reviewing the slide decks and
their notes, and preparing any locally relevant data or examples. Subsequent
deliveries will require less preparation, primarily updating local data and
refreshing your familiarity with the materials.
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The Inclusive Teaching Toolkit

- Your resource suite

All resources are designed to be used together. The slide notes are your primary delivery
tool; this guide supports your overall preparation.

List of Resources

Resource Purpose File type

Inclusive Teaching Guide The foundational document pdf
for all workshop content

Facilitator Guide This document is for those who pdf
are preparing and facilitating the
workshops

Workshop 1: slide deck with facilitator notes pptx

Developing understanding

and awareness

Workshop 2: slide deck with facilitator notes pptx

Implementation and action planning

Inclusive Teaching Action Plan A workbook for workshop docx
participants that accompanies
both workshops

Evaluation Guide A guide for workshop participants  pdf

to evaluating the implementation
of the Inclusive Teaching Toolkit
In your institution
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Workshop philosophy

These workshops are grounded in two core ideas: that educators learn best
through active, social learning experiences, and that inclusive teaching is
something best understood by experiencing it.

While some delivery of content and local context is necessary, the workshops are
weighted towards discussion, reflection, and collaborative problem-solving. The
balance is intentional. Research consistently shows that professional learning is
most effective when participants can connect new ideas to their own practice,
and that is what these activities are designed to do.

Throughout both workshops, you will find that the facilitation approach models
the inclusive practices being discussed. For example:

* Providing multiple ways for participants to engage (individual reflection, pair
discussion, whole-group sharing, anonymous contributions)

* Using structured sharing protocols that make participation feel safe and
purposeful

+ Making facilitation strategies visible — explicitly naming what you are doing
and why, so participants can transfer these approaches to their own teaching

* Distinguishing between anonymous sharing for sensitive content and open
sharing for positive content, and framing this distinction as a transferable
facilitation strategy

This last point is worth emphasising. When you name a facilitation choice, for
instance, explaining why a particular reflection is shared anonymously while
another is shared openly, you are giving participants a practical tool they can
use in their own classrooms. The slide notes will prompt you to do this at key
moments.
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How to adapt these
workshops for your and your
learners' needs

These workshops have been designed to support professional learning in a
variety of different higher education teaching and learning contexts. Because
higher education institutions are diverse we have provided suggestions on ways
you can customise these resources to meet the needs of your immediate context.

How to customise and pivot to you and your
learners’ needs

The workshop materials are designed to be adapted to fit the format and
context for staff teaching in your environment. The core ideas, sequence, and
activities are designed to privilege active learning and model the principles of
the Inclusive Teaching Guide. However, this guidance is suggestive rather than
prescriptive; only you will know the specifics of your teaching and learning
context, the needs and prior knowledge of your participants and what tools and
environments are available to facilitate these workshops. This section offers
guidance for two kinds of adaptation: customised design (decisions you make
in advance) and live pivots (decisions you make in the moment).
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Customised design

Before you deliver the workshop, work through the following questions. The
slide deck includes “OPTIONS” markers and FT (Facilitator Tip) callouts at the
points where these decisions matter most.

Mode and group size

* Are you delivering in-person, online, or in a hybrid format? The slide deck
includes alternative versions of several activities for different delivery modes
(e.g. "Putting on your learner’s shoes” has separate in-person and online
versions). Check the Facilitator Tip (FT) boxes on each activity slide for mode-
specific guidance.

* How many participants do you expect? Group size affects which activity
formats work best. The case study activity in Workshop 1 works well for
groups of 4 upwards, but can be adapted for smaller groups by running it as a
whole-group discussion rather than table groups.

* Who is your cohort? Is it a mixed group of different experiences, or does
everyone have similar roles and tasks (e.g. all tutors)? Consider flavouring how
you deliver and structure your sessions to meet the participant’s needs.

Local context

* What do your participants already know about inclusive teaching? If they've
engaged with the Inclusive Teaching Guide before, you can move faster
through the foundational sections and spend longer on application.

* What's the group’s appetite for personal reflection vs. practical strategies?
Some groups will lean strongly into one or the other - the deck has both, and
you can shift the emphasis accordingly.

* How well do your participants know each other? You may want to adjust
timing and types of activities to fit group dynamics.

* How much time do you actually have? If you're running shorter than 90
minutes, the runsheet notes flag which segments to protect (participant
activities and discussion) and which to compress (transitions, didactic
content).
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Available technologies

« Several activities use polling or shared boards (Padlet, Mentimeter). If you
don't have access to these tools use alternative tools available to you (e.g.
Kahoot, Zoom Polls, etc.). Alternatively, low-to-no tech alternatives work just
as well: hands-up polls, sticky notes on a wall, pen and paper “minute papers”,
or a shared whiteboard. When designing or redesigning an activity for your
group, focus on the purpose or aims of the activity and what it allows your
participants or group to achieve.

* Example: An online tutor training group has no access to Mentimeter but does
have Zoom polls. Set up the same prompts as a Zoom poll, and use the chat
for the open-ended responses you would have collected on Padlet.

Content emphasis

+ Some slides are explicitly customisable with your own institutional data
(e.g. “Diversity at [your institution]”) or institutional support services. Replace
placeholder content with locally relevant material.

+ Some slides are example slides from the University of Sydney or other
institutions - these are marked with a red border. Delete the example and use
the blank template that follows.

+ Some content can be de-emphasised if it doesn't fit your context. For example,
the “Different expectations of the teacher and learner” slide in Workshop 1 is
framed around international student experience - if your cohort isn't teaching
international students, you may wish to adapt the framing or shorten this
segment.

* This Facilitator Guide provides exemplar run-sheets with suggested times
for each section and activity. Adjust the timings to suit the emphasis for your
context: Example: A facilitator has invited a local Elder to give a Welcome to
Country at the beginning of the workshop. This will require more time than is
allocated, so the facilitator adjusts the remainder of the session to make space
for what is an important start to the day.
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Live pivots

Even with careful design, workshops rarely run exactly as planned.
Here are three common scenarios and how to handle them.

Scenario 1: You designed for 15 people and 5 turn up. With a small
group, the structured group activities (case study tables, “What do you
do?” sharing) become awkward. Pivot by:

* Running activities as a single whole-group discussion rather than table
groups

* Spending longer on each person’s contribution since there are fewer
voices

* Being more explicit about your own thinking - modelling reflection rather
than facilitating between groups

* Using the extra time for deeper engagement with the case study or
action plan, rather than rushing to fill the schedule

* Removing anonymous tools (e.g. Menti, Padlet) if anonymous posting
is not possible due to the group size. Instead, allow for open sharing
and discussion, or, if sensitive and not feasible with the group dynamics,
pivot to a private reflection.

Scenario 2: A discussion is running long and the energy is good. The
temptation is to cut it off and stay on time. Often the better choice is to
let it run and compress something else later. Use the runsheet note as a
guide: protect participant activities and discussion; compress transitions
and didactic content. In Workshop 2, the action plan is the heart of the
session - protect it even if earlier discussion runs long.
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Scenario 3: An activity falls flat. Sometimes a prompt doesn't land,
or the room is too quiet. A few quick recovery moves:

* Name it openly: “This one’s not landing - let me try a different angle.”
This models the kind of responsive teaching the workshop is about.

* Pivot to a quicker format: turn a small-group discussion into a hands-up
poll, or a written reflection into a verbal one (or vice versa).

- Skip ahead and come back: if a reflection prompt isn't working, move
to the next activity and return to the prompt later when participants have
more material to draw on.

Scenario 4: One participant is dominating the discussion. This is
common in workshop settings, and the inclusive facilitation strategies
you're modelling give you tools to handle it without singling anyone out.
A few moves:

* Redirect with structure: Switch from open discussion to a structured
format - a think-pair-share, a written reflection, or a round-robin where
each person gets one minute. The circular discussion method in
Workshop 2 is designed exactly for this.

* Use the room: “Let’s hear from another table/department/breakout
group..” or “I'm going to invite a few different voices in now” signals a
shift without naming the person.

* Leverage anonymous tools: Move the conversation to a Padlet, sticky
note, or poll - this distributes voice by design and removes the need for
you to manage turn-taking.

- Speak to them privately at a break: If it persists, a quiet word during a
break is more effective than any in-session strategy. Frame it positively:
‘I can tell you've got a lot of experience here - I'd love to make sure others
get a chance to share too. Could you help me draw some of the quieter
people in?” This repositions them as a collaborator rather than a problem.
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How to get back on track

When things take an unexpected turn, the question isn't “how do I get back to the
runsheet?” but “what does this group need next?" A few principles:

* Trust your professional judgement. You know your group. The runsheet is a guide,
not a contract.

* Protect the activities and discussion, compress didactic delivery. Didactic content
(the “here's a concept” slides) can almost always be shortened. If needed you can
present these slides as resources that can be reviewed by the participants in their
own time. Group interaction and discussion is harder to recover and cannot be done
outside of the session. You can always include any missed content during other
moments, for example in response to questions or in the context of discussion.

+ Use the workbook as an anchor. If you're losing time, redirect participants to
the workbook for a private reflection - it gives you a moment to recalibrate while
keeping participants engaged.

+ Always leave time to close the session on time. Not running overtime shows
courtesy and respect for your participants. Always leave the final 5 minutes to thank
your participants and direct them to any postwork or further supporting resources.
Alert them to any additional requirements or expectations (e.g. the next workshop
date, a follow-up email, receiving payment for attendance for casual staff etc.).
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Setting yourself up for success

Modelling inclusive practice from the start

The way you open and run the session sends a message about the learning
environment you are creating. A few small choices make a meaningful difference:

* Learn and use names. If you are in person, use name tents or name badges so you
can refer to participants by name. If online, ask participants to update their display
names. Using names signals that each person is seen and valued.

+ Cameras and participation. If you are running the workshop online, encourage but
do not mandate camera use. Let participants know at which points in the session
‘cameras on’ would benefit (e.g. during small-group discussion) and at which points
it is encouraged to have them off (e.g. a break, private reflection). Cameras off is not
a sign of disengagement; some participants may be more comfortable contributing
with their camera off, and others may have other practical or technical reasons.
Engagement is not always visible so avoid assuming what this looks like in an
online space.

- Set the tone early. Irrespective of how this is deployed within the workplace,
always begin with a brief, warm welcome that positions the workshop as a collegial
learning space, rather than a compliance activity to support participants in framing
how they engage with the remainder of the session.

« Start workshop 1 with a cultural introduction (see Appendix A)
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Technology and platform considerations

For broad accessibility, the slides for these workshops have been provided

in Microsoft PowerPoint. While you are free, under the creatives commons
licence, to convert these resources into other tools or formats that work for you
(e.g. PDF, Google Slides, etc.) be mindful that your final file must work on the
computer that you will present these workshops on and should ideally be made
accessible to your participants.

Slide-deck presentation and sharing:

* Live facilitator editing: Platforms that support browser-based, real-time
collaborative editing (e.g., Google Slides), can be useful for activities where
you want to scribe participants’ contributions onto a shared blank slide.
PowerPoint does not support this natively in presentation mode.

* Access and sharing: Depending on your slide-deck setup, you may either
choose to share your slides in-browser through a short URL or QR code. This
may help participants who wish to follow along in real time and/or access any
embedded links in real time. Alternatively, you may choose to share your slides
before or after the workshop as a file or handout.

Classroom response systems:

In the two workshops we provide options for the following classroom response
tools:

* Padlet: Padlet is used for collaborative sharing activities. The free tier allows a
limited number of Padlets. Create your Padlet boards before the session and
ensure participants can access them without needing to log in. Instructions
are available at padlet.com.

* Mentimeter: Several activities use Mentimeter for anonymous polling and
word clouds. Mentimeter is free to use and does not require participants to
create an account. Set up your Mentimeter activities before the session and
test the links. Instructions for creating a free Mentimeter account are available
at www.mentimeter.com.

Be sure to test all links and tools in advance, ideally in the same environment
(browser, network) that participants will use.
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Program design

Learning outcomes

On completion of the two-workshop series, participants will be able to:

+ LO1: Recognise the diversity in your classroom and the importance of
catering for learner variability and creating an inclusive and positive learning
environment

+ LO2: Apply equity-informed principles and strategies from the Inclusive
Teaching Guide to support learner variability in your teaching context

+ LO3: Feel confident and motivated to build a plan, implement new strategies,
and evaluate their success.

Target audience

These workshops are designed for a broad range of higher education roles,
including lecturers, course convenors, tutors, teacher-focused academics,
academic librarians, and third-space staff such as academic developers and
learning designers. The activities and examples are intentionally adaptable
so that participants from different disciplines and institutional contexts can
connect the content to their own practice.

Workshop structure

Each workshop is 90 minutes, with optional pre-work and post-work. The two
workshops are designed to be delivered in sequence:

* Workshop 1: Developing understanding and awareness (LO1, L02)
* Workshop 2: Implementation and action planning (LO2, LO3)

The workshops are structured around the Inclusive Teaching Guide's
Roadmap (p. 20), which frames inclusive teaching as an ongoing, cyclical
practice. Workshop 1 focuses on understanding and awareness (Steps 1-2 of
the roadmap), while Workshop 2 focuses on implementation, reflection, and
evaluation (Steps 2-5).

Mode of delivery

Both workshops are designed for online delivery but can be run in person with
minimal adaptation. The slide notes include guidance on adjusting activities for
different modes where relevant.
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Pre-work and post-work

Workshop 1 pre-work

Depending on your local context, you may be able to ask participants to
complete some preparation before Workshop 1. Pre-work can be set as required
or optional. We suggest the following:

Participant pre-work (suggested time: 20-30 minutes)

* Read the Inclusive Teaching Guide (recommended as required). The
workshops build directly on its content, and participants will get more from the
activities if they arrive with some familiarity with the guide.

* Accessing institution-specific data The following supports the Know Your
Students activity in Workshop 1. Depending on access, time and availability,
you may wish to provide this data to your participants or provide instructions
so that they can explore this themselves:

Explore the ACSES Student Data Equity tool for their teaching context
(optional).

Explore local tools or data relevant to context. If you have locally available

tools that are relevant to your own institutional or departmental setting.

Facilitator pre-work

If participant pre-work is not feasible in your context, you may wish to prepare
the following to present or showcase during Workshop 1:

* Explore the ACSES Student Data Equity tool for your institution, faculty, or
program

 Gather any locally available institutional data on student demographics,
retention, or experience

* Prepare these as brief talking points for the data and context slides in
Workshop 1 (this should take no more than 5 minutes of session time)
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Workshop 1 post-work

The participant workbook includes a post-work reflection at the end of the
Workshop 1 section. This is a short, private reflection asking participants to
identify one thing they would take to their own practice. It is designed as a
bridge between the two workshops - lightweight enough to be feasible even with
a short gap, but substantive enough to keep the learning active.

You can frame this as required or optional depending on your context. If you
are assessing participation, a brief reflective response (not graded for quality)
works well.

Between workshops: what to do with the gap

The gap between Workshop 1 and Workshop 2 may range from a few hours to
several weeks. Your approach should reflect what is realistic:

If the gap is short (same day or next day)

* The post-work reflection can be completed as a brief closing activity at the
end of Workshop 1 rather than as a take-home task

 No additional preparation is needed between sessions
* Open Workshop 2 with a brief verbal recap of key themes from Workshop 1

If the gap is longer (one or more weeks)

* Encourage participants to complete the Workshop 1 post-work reflection
before Workshop 2

* Consider sending a brief reminder email with the key takeaways from
Workshop 1 and a prompt to revisit their workbook notes

* Open Workshop 2 with a structured pair or small-group discussion where
participants share what they have been thinking about since Workshop 1

Workshop 2 post-work

Workshop 2 ends with participants having drafted an individual action plan. The
action plan itself functions as the key post-work output. Encourage participants
to share and refine their plan with a colleague, teaching team, or mentor after
the workshop. The workbook provides prompts for this.
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Workshop overviews

Workshop 1: Developing understanding
and awareness

Learning outcomes: LO1, LO?
Length: 90 minutes
Mode: Designed for online; adaptable to in-person

In Workshop 1, participants explore student diversity in their own teaching
contexts and examine how their attitudes and beliefs shape teaching and
learning. Through engagement with the Inclusive Teaching Guide, participants
will develop an understanding of what inclusive teaching means, why it matters
for all students, and how evidence-informed practices can be applied in their
own classrooms. The workshop combines data exploration, reflective activities,
case study analysis, and facilitated discussion.

Key sections of the Inclusive Teaching Guide covered

* Understanding diversity (pp. 4-7)
* Building an inclusive learning environment (pp. 13-19)
* Principles of inclusive teaching (pp. 21-32)

Resources needed*

+ Workshop 1 slide deck (with facilitator notes)

* Participant workbook (prepared for your context — see case study note below)
* Copies of or access to the Inclusive Teaching Guide

* Mentimeter (for polling and anonymous sharing activities)

» Padlet (for collaborative sharing)

* Institutional or ACSES student data (if using the Know Your Students activity
with local data)

A note on case studies

The participant workbook includes three case study options for the case
example analysis activity. Before distributing the workbook, select the case
study most appropriate for your participant group and remove the other two.
The three cases cover different student experiences — cultural belonging

and representation, caring responsibilities, and classroom participation for
international students. Guidance on selecting and facilitating the case study is
included in the slide notes.
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Workshop 2: Implementation and action
planning

Learning outcomes: L 02, LO3
Length: 90 minutes
Mode: Designed for online; adaptable to in-person

Building on Workshop 1, participants focus on developing strength-based
approaches for their own teaching contexts. The workshop guides participants
through evaluating their current practice, exploring additional Inclusive Teaching
Guide strategies, and creating a concrete, personalised action plan. By the end
of the session, each participant will have a draft plan that identifies specific
strategies, timelines, and ways to evaluate impact.

Key sections of the Inclusive Teaching Guide covered

* Building an inclusive learning environment (pp. 13-19)
* Inclusive teaching in action (pp. 33—-49)

Resources needed*

+ Workshop 2 slide deck (with facilitator notes)

* Participant workbook (same copy used in Workshop 1 - participants continue
where they left off)

* Copies of or access to the Inclusive Teaching Guide
* Mentimeter (for polling and reflection activities)
- Padlet (for collaborative sharing)

* For suggested tools, see the Facilitator Guide section ‘How to adapt these
workshops for you and your learners’ needs’ (p. 7)
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Runsheets

The runsheets below provide suggested timings for each workshop. You have
the autonomy to decide which activities to retain or skip, and how long these
will be needed in your own environment. Feel free to annotate these runsheets
with the timing for each activity listed in each row (e.g. Workshop series
overview - 3 mins); where removing or shortening any workshop activities,
remember to redistribute time to other places of critical emphasis. The times in
each runsheet are indicative, while we encourage you to adjust this to suit your
context, try to protect time allocated to participant activities and discussion as
this harnesses the social power of a workshop learning environment.

Notes for facilitators - Workshop 1:

* If your participants have completed pre-work, the Know Your Students segment
can be lighter on introduction and richer in discussion. The slide notes include
guidance on adjusting for this.

* The optional break sits after “Different expectations” - include it if you have time,
or move straight into the case study activity.

Notes for facilitators - Workshop 2:

* The action planning segment is the heart of Workshop 2. Protect this time. If
earlier activities run long, compress the transition segments rather than the
planning and sharing time.

* An alternative ice-breaker (“Introductions”) and an online version of “Putting on
your learner’s shoes” are available in the slide deck.

* Universal Design for Learning is included as a resource slide - point participants
to it without walking through the content.

* The optional break sits before the action plan - include it if you have time.
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Workshop 1 runsheet

Time Duration  Activity

0:00-0:05 | 5min Welcome, Acknowledgement of Country, and
personal recognition of place
Workshop series overview, learning outcomes, and
Roadmap orientation

0:05-0:15 | 10 min Cultural introductions ice-breaker (see Appendix A)

0:15-0:30 | 15 min Understanding diversity: shared terminology and
institutional context
Know Your Students: private reflection and group
activity

0:30-0:55 | 25 min When do you feel included? - individual reflection
and share
Belonging and mattering
Ways to foster belonging in your teaching
Diversity in the classroom: limits of our own
reflection
Listening to our students
Different expectations of the teacher and learner

— Optional break

0:55-1:20 25 min Case example analysis: individual reading and
group discussion (select one case from Appendix B)
Case example: whole-group wrap
Why we use case studies (brief landing)
Benefits of diversity in the classroom
From deficit to strengths-based

1:20-1:25 5min Final wrap: minute paper and post-work
introduction

1:25-1:30  5min Thank-you and Q&A
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Workshop 2 runsheet

Time Duration  Section and activities
0:00-0:15 | 15 min Welcome and Acknowledgement of Country

Workshop series re-orientation, learning outcomes,
and Roadmap (Steps 3-5)

Common ground ice-breaker

Common ground landing: why it works

0:15-0:30 | 15 min Step 3: Collaborate and connect - your role,
responsibilities, and support services

Putting on your learner’s shoes - round 1 (negative
experiences)

Putting on your learner’s shoes - round 2 (positive
experiences)

Debrief: surfacing patterns

Think-pair-share but different - naming the design

0:30-0:45  15min Step 4: Challenges for us as educators

Principles of inclusive teaching
Activity: What do you do?

Wrap-up and workbook +1 reflection
0:45-1:05 20 min Step 5: opening (Brookfield)

Making evaluation part of inclusive teaching

What can you use for evaluation? (includes how
feedback is obtained)

Discussion: how can we better evaluate? (circular
discussion method)

— Optional break

1:05-1:25 20 min Step 4: Your plan for implementing inclusive teaching
(Skim > Make > Share)
1:25-1:30  5min Final wrap and feedback

Thank-you and Q&A
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Appendices

The following appendices are referenced in the slide notes and may be useful
for your preparation:

* Appendix A: Cultural Introductions - referenced in the Workshop 1 slide
notes. Provides guidance on incorporating a cultural introductions activity
if appropriate for your context.

- Appendix B: Case Studies - the three case study narratives included in the
participant workbook. The slide notes provide detailed facilitation guidance
for each case.

These appendices are included in the relevant slide decks and workbook.
They do not need to be distributed separately.

A final note

These workshops are designed to be practical, collegial, and grounded in
evidence. The best facilitation will come from your own genuine engagement
with the material. Take time to read the Inclusive Teaching Guide and reflect
on what teaching and learning looks like in your context. Think about the
participants in your group and what will resonate with them.

The slide notes will guide you through every segment, but the most powerful
moments in these workshops tend to come from the discussions - the places
where participants connect the content to their own experience. Your role is to
create the conditions for those conversations to happen: a safe space, clear
structure, good questions, and enough time.

We hope you find these resources useful, and we welcome feedback on any
aspect of the workshop suite.
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Appendix A - Cultural
introductions

10-Minute Opening: Cultural Introductions for
Inclusive Teaching Workshop

After your Acknowledgement of Country, you might say:

To begin our workshop on inclusive teaching, we're going to use a method
that draws on practices recommended by Aboriginal and Torres Strait Islander
educators and community members. This approach invites participants to
introduce themselves culturally and in relation to their connections.

The method we'll use in pairs is a Cultural Introduction, a relational way
of beginning that helps build understanding and reduce hierarchy among
participants. It allows us to model inclusive practice,not just talk about it.

Slide/QR code: Overview of what a Cultural Introduction is.
Cultural Introduction/Positionality

1. Australian Association for Research in Education (AARE). Considerations
around Research Involving Aboriginal or Torres Strait Islander Peoples

2. Proud, D. & Morgan, A. (2021). Critical self-reflection: A foundational skill. In
Shay, M. & Oliver, R. (eds). Indigenous Education in Australia: Learning and
teaching for deadly futures (pp. 38-51). Abingdon, Oxon: Routledge.

The Prompt (5-6 minutes total)

In pairs, culturally introduce yourself. This means introducing yourself in relation
to:

* your culture, and/or
« where you or your family are from, and/or
* where you are/live now (culturally)

You may also include your connections (family, community, or other
relationships).

Model a brief cultural introduction (30-45 seconds). It doesn't need to be
detailed, but some information to make a connection with your pair. [Note for
facilitator: The Proud & Morgan resource above provides some examples of what
an introduction might sound like.]

24 | Inclusive Teaching Toolkit | Facilitator guide




Closing Reflection (2-3 minutes)
After the round, connect it to the workshop'’s purpose:

* What we just practised was an inclusive structure.
* We slowed down, distributed voice, and made space for everyone.

* Inclusive teaching is not only about content — it's about how we design
participation and power in our classrooms.

* This explicitly links the activity to learning outcomes.
Why This Works (Even in 10 Minutes)
Even a short Cultural Introduction:

* disrupts hierarchy

* signals that all voices matter

* sets a relational tone

* models inclusive pedagogy in action

Optional extension activity: Yarning Circles

If time permits, workshop facilitators may choose to open with a Yarning Circle
instead. Yarning Circles are “an important process within Aboriginal culture

and Torres Strait Islander culture and have been used by Indigenous peoples
around the world for centuries to learn from a collective group, build respectful
relationships, and to preserve and pass on cultural knowledge” (Queensland
Curriculum & Assessment Authority, QCAA, 2020).

Further resources:

1. Yarning Circles: Indigenous Practices: A guide on using the UNSW Canberra
Community Circle

2. Bessarab, Dawn & Ng'andu, Bridget. (2010). Yarning About Yarning as a
Legitimate Method in Indigenous Research. International Journal of Critical
Indigenous Studies. 3(1), 37-50. https:/doi.org/10.5204/ijcis.v3i1.57

Participants are encouraged to engage with Yarning Circles facilitated by local
Aboriginal community members to deepen their understanding of this practice.
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Appendix B - Case Studies

This document contains two sections:

Section 1 - can be used as a handout or copied across to the Inclusive Teaching
Action Plan workbook.

Section 2 - marked up with facilitator notes.

Section 1 - participant resources

Overview: In this activity, participants analyse a composite student narrative
- synthesised from published qualitative research and the ITG - to surface
systemic barriers and develop practical, inclusive teaching strategies.

Note for facilitators: Three case studies are provided. Select the one
most appropriate for your context and participant group. Section 2 provides
sample responses and UDL alignment notes to support your facilitation.

Step 1: Individual reading and reflection

Step 2: Group discussion - see the participant workbook for the discussion
prompts.

Case Study 1

Most weeks in lectures, the examples feel like they belong to someone else’s
world. A lot of the case studies assume | already understand certain cultural
references or ways of living that don't reflect my experiences. So, | often find
myself trying to figure out the context before | can focus on the task.

Sometimes when topics about culture or identity come up, | feel a bit invisible

— like my experiences aren't really part of the conversation. Other times it's the
opposite, where my background suddenly becomes something that makes me
stand out. When that happens | get really aware of myself and what | say in class.
I worry that if | speak up people might see me as representing a whole group of
people rather than just sharing my own view.

Because of that, I've started holding back more in tutorials and discussions. |

still do all the readings and assignments, but | feel a bit disconnected from the
subject. It sometimes makes me wonder whether this field is really a place where
someone like me belongs.
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References informing this case:

Gilani, D., & Thomas, L. (2025). Understanding the factors and consequences
of student belonging in higher education: a critical literature review. Journal of
Learning Development in Higher Education, (34). https://doi.org/10.47408/jldhe.
vi34.1385

Tavares, V. (2021). Feeling excluded: International students’ experiences of equity,
diversity and inclusion. Journal of International Students, 11(4), 984-1001.
https.//doi.org/10.32674/jis.v11i4.3905

Waite, C., Walsh, L., & Black, R. (2023). Negotiating senses of belonging and
identity across education spaces. Australian Educational Researcher, 57, 1167—
1176. https://doi.org/10.1007/513384-023-00633-9

Case Study 2

I'm not always on time to lectures and sometimes | miss sessions. It's not
because | don't care about the course. My life outside university can be
unpredictable - | work long hours and I'm also helping care for my mother who
suffers from chronic kidney disease, so sometimes things come up like | have to
take her to doctors’ appointments and | can’t control that.

| usually don't explain all of this to my lecturers. | feel uncomfortable sharing mum’s
medical details and | don't want it to seem like I'm asking for special treatment or
having to prove that my situation is serious enough because | know that others
have it worse.

When attendance or participation affects my grade, it can feel like I'm being
judged on whether | can physically be in class rather than how much I'm actually
learning. Most of my study happens late at night in short bursts of time after
work or during periods when mum is relatively well. I'm doing my best to keep up
and it can be exhausting and | often worry that I'm letting people down - | would
hate to think that mum thinks I'm failing because I'm looking after her.
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References informing this case:

Runacres, J., Herron, D, & Cust, F. (2025). Supporting carers in higher education: a
qualitative longitudinal study. International Journal of Inclusive Education, 1—18. https./

dol.org/10.1080/13603116.2025.2518405

Spacey, R., Sanderson, G, & Zile, L. (2024). Who cares? Students with caring
responsibilities: Final report. University of East Anglia. https.//ueaeprints.uea.ac.uk/id/
eprint/95091/7/Spacey._Sanderson_Zile_2024_Who_Cares_Final_Report.pdf

Wazinski, K., Knopf, J., Wanka, A., & Hess, M. (2022). Invisible caregivers: The ‘hidden
lives’ of university students with care responsibilities. Journal of Student Affairs Research

and Practice, 59(3), 296-312. https://doi.org/10.1080/19496591.2022.2104746

Case Study 3

For a couple of months during my first semester, | did not participate in class
discussion. | hesitated to speak when it was my turn, and | performed very poorly in
class participation. It was the first time that | noticed differences between an American
classroom and a Nepalese classroom. When the teacher or classmates expected my
point of view on issues related to Nepal or Asia, | became nervous—my face flushed
very red, and my ears would get hot before | uttered any words. Many times | missed
chances at discussion, although I felt | could have contributed, but being nervous
simply made me too uncomfortable to speak. | used to have several ongoing internal
monologues—as if | was in a movie scene in which the character went through a self-
questioning and self-answering process. | made a list of the students who spoke and
of those who did not in order to be happy with my silence. It made me happy if other
students remained silent because | would not be the only person. However, it did

not mean that | was ignoring the class or not paying attention or that I did not like to
share my views. | was afraid that if | spoke in the class, my classmates would have
problems with my accent. | felt that my words would not produce enough sound, and
the message would not be understood. During class PowerPoint presentations, | was
S0 nervous that | had to read lines without my personal explanation. | felt bad because |
had the feeling that | was being left out of the class even though | actively listened and
turned in all assignments.

Excerpt taken from: p.76 of Bista, K. (2012) ‘Silence in Teaching and Learning:
Perspectives of a Nepalese Graduate Student’, College Teaching, 60, 76-82.
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Section 2 - facilitator resources

Overview: In this activity, participants analyse a composite student narrative
- synthesised from published qualitative research and the ITG - to surface
systemic barriers and develop practical, inclusive teaching strategies.

Note for facilitators: Three case studies are provided. Select the one
most appropriate for your context and participant group. Section 2 provides
sample responses and UDL alignment notes to support your facilitation.

Step 1: Individual reading and reflection

Step 2: Group discussion - see the participant workbook for the discussion
prompts.

Case Study 1

Most weeks in lectures, the examples feel like they belong to someone else’s
world. A lot of the case studies assume | already understand certain cultural
references or ways of living that don't reflect my experiences. So, | often find
myself trying to figure out the context before | can focus on the task.

Sometimes when topics about culture or identity come up, | feel a bit invisible

— like my experiences aren't really part of the conversation. Other times it's the
opposite, where my background suddenly becomes something that makes me
stand out. When that happens | get really aware of myself and what | say in class.
I worry that if | speak up people might see me as representing a whole group of
people rather than just sharing my own view.

Because of that, I've started holding back more in tutorials and discussions. |

still do all the readings and assignments, but | feel a bit disconnected from the
subject. It sometimes makes me wonder whether this field is really a place where
someone like me belongs.
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References informing this case:

Gilani, D., & Thomas, L. (2025). Understanding the factors and consequences
of student belonging in higher education: a critical literature review. Journal of
Learning Development in Higher Education, (34). https://doi.org/10.47408/jldhe.
vi34.1385

Tavares, V. (2021). Feeling excluded: International students’ experiences of equity,
diversity and inclusion. Journal of International Students, 11(4), 984-1001.
https.//doi.org/10.32674/jis.v11i4.3905

Waite, C., Walsh, L., & Black, R. (2023). Negotiating senses of belonging and
identity across education spaces. Australian Educational Researcher, 57, 1167—
1176. https://doi.org/10.1007/513384-023-00633-9

As you read, make notes in the reflection table below:

What is the student The student is struggling with belonging
struggling with? and representation, leading to
disengagement and self-doubt.

What are some challenges The curriculum reflects narrow cultural
with the teaching or learning perspectives and addresses diversity
environment? inconsistently or tokenistically.

What changes to the teaching = Diversify curriculum materials, integrate
and learning environment can = multiple perspectives consistently,

educators make to improve and avoid positioning students as
or support learning? representatives.
UDL Alignment

* Multiple Means of Engagement: Foster belonging and relevance through
identity-safe learning environments.

- Multiple Means of Representation: Include diverse perspectives across
content, examples, and readings.

 Multiple Means of Action & Expression: Offer students a choice of topics and
allow them to connect their learning to meaningful contexts.
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Case Study 2

I'm not always on time to lectures and sometimes | miss sessions. It's not
because | don't care about the course. My life outside university can be
unpredictable - | work long hours and I'm also helping care for my mother with
suffers from chronic kidney disease, so sometimes things come up like | have to
take her to doctors’ appointments and | can’t control that.

I usually don't explain all of this to my lecturers. | feel uncomfortable sharing
mum’s medical details and | don’t want it to seem like I'm asking for special
treatment or having to prove that my situation is serious enough because | know
that others have it worse.

When attendance or participation affects my grade, it can feel like I'm being
judged on whether | can physically be in class rather than how much I'm actually
learning. Most of my study happens late at night in short bursts of time after
work or during periods when mum is relatively well. 'm doing my best to keep up
and it can be exhausting and | often worry that I'm letting people down - | would
hate to think that mum thinks I'm failing because I'm looking after her.

References informing this case:

Runacres, J., Herron, D., & Cust, F. (2025). Supporting carers in higher education: a
qualitative longitudinal study. International Journal of Inclusive Education, 1-18.
https.//doi.org/10.1080/13603116.2025.2518405

Spacey, R., Sanderson, G., & Zile, L. (2024). Who cares? Students with caring
responsibilities: Final report. University of East Anglia. https.//ueaeprints.uea.ac.uk/

id/eprint/95091/7/Spacey.Sanderson_Zile_2024 _Who_Cares_Final_Report.pdf

Wazinski, K., Knopf, J., Wanka, A., & Hess, M. (2022). Invisible caregivers: The
‘hidden lives’ of university students with care responsibilities. Journal of Student
Affairs Research and Practice, 59(3), 296-312. https://doi.org/10.1080/19496591.2
022.2104746
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As you read, make notes in the reflection table below:

What is the student The student is experiencing time poverty
struggling with? and competing responsibilities alongside
stress and reluctance to disclose.

What are some challenges Rigid attendance policies and
with the teaching or learning assumptions of predictable availability
environment? disadvantage students with caregiving or

employment responsibilities.

What changes to the teaching = Introduce flexible participation policies,
and learning environment can = provide asynchronous options, and

educators make to improve design universal flexibility into the course
or support learning? structure.
UDL Alignment

 Multiple Means of Engagement: Support persistence by acknowledging
varied life circumstances.

 Multiple Means of Representation: Communicate flexibility and expectations
clearly.

 Multiple Means of Action & Expression: Provide asynchronous engagement
and alternative ways to meet learning outcomes.
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Case Study 3

For a couple of months during my first semester, | did not participate in class
discussion. | hesitated to speak when it was my turn, and | performed very
poorly in class participation. It was the first time that | noticed differences
between an American classroom and a Nepalese classroom. When the teacher
or classmates expected my point of view on issues related to Nepal or Asia, |
became nervous—my face flushed very red, and my ears would get hot before |
uttered any words. Many times | missed chances at discussion, although | felt |
could have contributed, but being nervous simply made me too uncomfortable to
speak. | used to have several ongoing internal monologues—as if | was in a movie
scene in which the character went through a self-questioning and self-answering
process. | made a list of the students who spoke and of those who did not in
order to be happy with my silence. It made me happy if other students remained
silent because | would not be the only person. However, it did not mean that | was
ignoring the class or not paying attention or that I did not like to share my views.

| was afraid that if | spoke in the class, my classmates would have problems

with my accent. | felt that my words would not produce enough sound, and the
message would not be understood. During class PowerPoint presentations, |

was so nervous that | had to read lines without my personal explanation. | felt
bad because | had the feeling that | was being left out of the class even though |
actively listened and turned in all assignments.

Excerpt taken from: p.76 of Bista, K. (2012) ‘Silence in Teaching and Learning:
Perspectives of a Nepalese Graduate Student’, College Teaching, 60, 76-82.
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As you read, make notes in the reflection table below:

What is the student
struggling with?

The student is experiencing language anxiety,
cultural adjustment, and a loss of confidence in
participation - leading to self-imposed silence
despite active engagement with the material.

What are some
challenges with the
teaching or learning
environment?

Participation norms assume verbal contribution
in a dominant language and cultural style, without
recognising the cognitive and emotional load this
places on students from different educational
backgrounds.

What changes to the
teaching and learning
environment can
educators make to
improve or support
learning?

Offer multiple ways to participate (written,

small group, asynchronous), normalise diverse
accents and communication styles, and decouple
‘participation” from “speaking aloud in class”.

UDL Alignment

* Multiple Means of Engagement: Reduce performance anxiety by creating
low-stakes entry points for contribution and affirming that listening and
reflection are valid forms of engagement.

 Multiple Means of Representation: Model and value a range of
communication styles, accents, and discourse norms; avoid privileging one
cultural mode of academic talk.

Multiple Means of Action & Expression: Provide alternatives to live verbal
participation - written reflections, think-pair-share, chat contributions, or pre-
recorded responses - so students can demonstrate engagement in ways that

suit them.
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